
 

 

 



 

 

2 

 

 

The present document has been developed by the consortium of the Network for Social and Market 

Inclusion through Language Education (SMILE).  

This is an independent report. It does not represent a political document neither at European nor at 

national level. SMILE is a network that works on provisional level, looking directly into practices in order 

to overcome economic and social difficulties within the European Union through promotion of 

successful models for language learning.     
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The purpose of this document is to present the up-to-date findings of the SMILE network regarding opportunities 

for learning and promotion of less widely used and taught languages (LWUTLs) in Cyprus. The Network for Social 

and Market Inclusion through Language Education (SMILE) aims to gather organizations from educational, labour 

and social sectors and explore the opportunities for implementation and dissemination of LWUTLs in order to 

increase language competences and skills and to boost competitiveness, enhance employability and reinforce 

social inclusion. 

The SMILE network aims to support the European and national language policies through researching, identifying 

and spreading the successful results of good practices for promoting linguistic diversity with particular focus on 

the learning of LWUTLs. Accordingly, the present Country Overview in based on a selection of good practices and 

methodologies for promotion of linguistic diversity and LWUTLs with focus on their practical application in 

different sectors. The primary goal, on one hand, is to create cooperation opportunities between the fields of 

language education, training and work and thus enhance competitiveness and employability, and on the other, to 

strengthen social inclusion of various disadvantaged groups (migrants, people with disabilities, senior citizens, 

etc.). 

This document provides an overview of the main European policies in the field of language learning and 

promotion of linguistic diversity as well as it outlines the Cypriot national language policies and practices both in 

formal and non-formal education. Further on, the Country Overview clarifies what is understood under the term 

“less widely used and taught languages”, as defined by the SMILE network, and states what languages are covered 

by the good practices and for what purposes. 

The following sections focus on the collection of good practices, their practical application in six sectors identified 

as a user-friendly environment in Cyprus as well as successful methodologies and approaches for learning and 

promotion of LWUTLs. The collection is based on language projects and initiatives, which have developed 

innovative language learning methods suitable as motivation boosters and resources both for labour market and 

social inclusion.  

The last chapter of the document draws conclusions on the opportunities and challenges for promotion of 

LWUTL’s and their importance for the economic, social and cultural spheres of Europe’s life.   

The Country Overview for Cyprus has been developed by the SYNTHESIS Center for Research and Education Ltd. 

For the purposes of project implementation, the SYNTHESIS Center has identified specific sectors and focused 

target groups from its field of expertise and selected good practices providing innovative methods for promotion 

and learning of LWUTLs in situational contexts to non-traditional language learners from the identified sectors. 
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The SMILE partnership has performed an analysis on several key documents published by the EU institutions and 

legislative bodies on the priority areas and targets for language learning and promotion on European level, with 

specific attention paid to the importance of languages for labour market and social inclusion. 

The Europe 2020 strategy sets EU’s growth targets for turning the Union into a “smart, sustainable and inclusive 

economy” by the year 2020 and helping the Member States deliver high levels of employment, productivity and 

social cohesion. For achieving those targets the EU has sets five objectives focused on concrete actions to be 

undertaken at European and national levels in the areas of employment, research and development, education, 

climate change and energy sustainability and fighting poverty and social exclusion.  

Detailed information on Europe 2020 can be found at http://ec.europa.eu/europe2020/index_en.htm  

A strategic framework for European cooperation in education and training όΨ9¢ нлнлΩύΣ published by the Council of 

the European Union in 2009, focuses on four common objectives to address challenges in education and training 

by 2020, and namely: 

ü Making lifelong learning and mobility a reality; 

ü Improving the quality and efficiency of education and training; 

ü Promoting equity, social cohesion and active citizenship; 

ü Enhancing creativity and innovation, including entrepreneurship, at all levels of education and training 

The full text of the document is available in the official EU languages at http://eur-lex.europa.eu/legal-

content/EN/ALL/?uri=CELEX:52009XG0528(01) 

In terms of language learning, the new Erasmus+ programme (2014-2020) upgrades the Barcelona objective of 

“mother tongue plus two foreign languages” and places an explicit accent on the importance of the key 

competences and skills for the needs of the labour market. The Erasmus+ language objectives cover: 

ü improve the level of key competences and skills, with regard to their relevance for the labour market, in 

particular through increased opportunities for learning mobility 

ü improve the teaching and learning of languages and promote linguistic diversity and intercultural 

awareness 

ü develop basic and transversal skills, including multilingualism, using innovative and learner-centered 

pedagogical approaches and developing appropriate assessment and certification methods 

Overview of the Erasmus+ programme can be found at https://eacea.ec.europa.eu/erasmus-plus_en  

The importance of languages for the labour market is further stressed in a Communication from the European 

Commission published in 2012 as a Commission Staff Working Document dealing with Language competences for 

employability, mobility and growth. According to the conclusions from the document, language competences 

have to foster the mobility of workers and students, improve the employability of the European workforce, be 

useful in real life and match labour market needs. In this respect language learning is set to support employability, 

mobility and growth as well as be based on the specific needs of the country and draw on best practice.  

More information on: 

http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52012SC0372&from=EN  

http://ec.europa.eu/europe2020/index_en.htm
http://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:52009XG0528(01)
http://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:52009XG0528(01)
https://eacea.ec.europa.eu/erasmus-plus_en
http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52012SC0372&from=EN
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In a document published in 2011 the Council of the European Union draws conclusions on language 

competences to enhance mobility and addresses, among others, the following recommendations to the European 

Commission and the Member States: 

ü Support mobility for language learning 

ü Exchange experience and best practice for language promotion for acquisition of new skills 

ü Promote specific language content for professional purposes (particularly in VET and HE) 

ü Enhance the recognition and validation of language competences acquired through non-formal and 

informal education 

ü Provide a link between VET qualifications that include language skills and the CEFR 

ü Provide support via EU programmes  

ü Support the development of teaching and learning materials for LWUTLs 

The Council recognises the following priority areas for language learning and promotion: 

ü Learning mobility for enhancing employability, intercultural awareness, creativity and personal 

development 

ü Good command of foreign languages as a key competence for labour market and social cohesion 

ü Innovative methodologies for enhancing employability and mobility of workers 

ü Teacher training (in particular in VET) 

ü Broader choice of languages, including LWUTLs and languages of neighboring countries 

ü Language competences of disadvantaged groups for better social inclusion and future professional 

development (especially children) 

ü Language teaching and learning for specific purposes 

ü Language learning throughout life, including senior citizens 

The full text of the document is available at 

http://www.consilium.europa.eu/uedocs/cms_data/docs/pressdata/en/educ/126373.pdf  

The general conclusions on the analysed documents can state that the importance of language competences and 

skills for the labour market is constantly increasing and more efforts should be put into meeting the requirements 

of this market by making language learning more learner-focused, practically oriented and more applicable in 

professional contexts. The demand and offer of language skills should therefore focus on employment-related 

language learning taking into consideration the fact that employers need language competences not only in 

mainstream languages (such as English, German, Spanish, etc.), but also in less widely taught languages needed 

for niche markets.  

Based on the analysed documents, the SMILE network has indentified the following priority areas for promotion 

of LWUTLs: 

ü Linguistic and cultural diversity 

ü Neighbouring languages / Cross-border regions 

ü Job-specific languages 

ü Trade partners languages 

ü Mobility (for study or for work) 

In this line, LWUTLs face both challenges and opportunities for increasing their role as important players in the 

European linguistic, cultural and socio-economic life and they should be put in the context of competitiveness, 

market demand, social and cultural importance. 

http://www.consilium.europa.eu/uedocs/cms_data/docs/pressdata/en/educ/126373.pdf
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For the purposes of project implementation, the SMILE partnership discussed and agreed on a common 

understanding of the term “less widely used and taught languages” (LWUTLs) and which languages can be 

included in this definition in regard to identifying opportunities and good practices for their promotion. No official 

and concrete definition for LWUTLs could be found in any of the analysed official EU documents. The adopted 

definition takes into consideration the goals of the SMILE network and its practical application with the target 

groups and does not represent an official statement for the meaning of LWUTLs.  

Following the partner discussions on opportunities and problematic areas for promotion of LWUTLs, the following 

definition of LWUTLs is understood: “national, strategic, regional or minority languages” which can be addressed 

under the following conditions: 

ü Priority is given to the official EU languages, i.e. the major part of the selected good practices are focused 

on them. 

o The European Union has 24 official languages. They are Bulgarian, French, Maltese, Croatian, German, 

Polish, Czech, Greek, Portuguese, Danish, Hungarian, Romanian, Dutch, Irish, Slovak, English, Italian, Slovene, 

Estonian, Latvian, Spanish, Finnish, Lithuanian, and Swedish. 

o The mainstream languages (English, German, French, Italian and Spanish) are excluded unless they 

provide an added value and transferability potential of good practices and methods applicable to LWUTLs. All 

other official languages are considered LWUTLs (within Europe). 

ü Regional and minority languages (including cross-border languages), such as for example Catalan in Spain 

and in very specific cases Italian in Switzerland, can be included when relevant to the project objectives (labour 

market and social inclusion) and target groups needs. 

ü Languages of strategic partners of the EU or with strategic importance for the social and economic 

development of the Union, such as for example Chinese, Russian, Arabic, etc.  

Based on this definition the SMILE partners performed a research on good practices for promotion and learning of 

LWUTLs and their accommodation in various sectors identified as a language-friendly environment in each of the 

partner countries.  
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The country’s official languages are Greek and Turkish (Article 3, Constitution of the Republic of Cyprus, 1960). 

The two official languages of Cyprus are those of the two major ethnic/linguistic communities of the island (Greek 

and Turkish Cypriots). The spoken Cypriot Greek and Cypriot Turkish, however, diverge from standard Modern 

Greek and standard Turkish, respectively, in many important aspects. In addition to the two official languages of 

the state, English has also been used in various realms of public life in the Republic of Cyprus, including the courts 

of law, various civic services and many fields of private enterprise as a result of the Cyprus’ long history as a British 

colony. 

The language of literacy in all state schools operating in the area under the control of the Republic of Cyprus is 

Standard Modern Greek (SMG). Though Turkish is also recognized as an official language of the state by the 

Constitution of the Republic, the separation of the two education systems in 1974 has meant that the Turkish 

language has had virtually no place in the education of Greek Cypriots. The only public education institution in the 

area controlled by Republic of Cyprus for which Turkish is an official language of literacy is the University of Cyprus 

(only used in teaching in the Turkish and Middle Eastern Studies Department).   

 The European Chart for Regional and Minority Languages has been signed and ratified by Cyprus on 22nd of 

August 2002 to the regard of the Armenian and Cypriot Maronite Arabic languages. Catholic Maronite community 

of Cyprus is one of the three religious minority groups recognized by the Cyprus Constitution. Though the 

Maronites have traditionally been bilingual in Cypriot Greek and Cypriot Maronite Arabic languages, the diaspora 

resulting from moving to the area controlled by the Republic of Cyprus after 1974 has led to a steady decline of 

Cypriot Maronite Arabic language. Western Armenian is one of the languages of instruction in the three Armenian 

elementary schools (known as Nareg) and in the junior high school added to Nareg Nicosia in 2005 since the 

Armenian community of Cyprus is the second religious minority recognized by the Cyprus Constitution.  

Education in the Republic of Cyprus is compulsory for children between 6 and 15 years of age. Language 

education in state schools is guided by the National Language Curriculum of the Republic of Cyprus. The language 

education (both formal and non-formal) is focused on the most popular EU languages, such as English, German, 

French, Italian and Spanish as well as Turkish. As of the school year 2011-2012, English is taught from the 1st 

grade of Primary Education. The methodology adopted for the teaching of English in the first years of Primary 

Education is mainly centered on the use of songs, games and storytelling. Within the new timetable implemented 

in 2011-2012, the teaching of English in grades 4, 5 and 6 of Primary continues - as previously - with 2 periods a 

week. English in the first grades of Primary (grades 1, 2 and 3) is introduced in the following way: 

Grade 1 - one period per week 

Grade 2 - one period per week 

Grade 3 - two periods per week. 

It should be noted that English is also introduced in Pre-primary Education in schools where teachers have 

received relevant training. The Ministry’s aim is for all Pre-primary schools to soon have trained teachers and 

initiate the introduction of the foreign language.  

All students take at least two hours of English per week throughout their public school education. However, senior 

high-school (Lykeio) students have the option of taking additional four or six periods of English per week. French is 

introduced as a required two-hours-per-week subject in the first grade of junior high school (Gymnasio) and 

remains so until the end of the first grade of senior high school (Lykeio). Beginning from the second grade of High 

school (Lykeio), foreign language electives and options are expanded. The foreign languages offered at this level 

are English, French, German, Italian, Russian and Turkish. The minimum language requirement for the last two 
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grades of junior high school involves the study of at least two of these languages for no less than two teaching 

periods per week for each language. Students may choose to include up to 20 hours of foreign languages per 

week, with each language being taught 2, 4 or 6 hours per week, depending on the preference of the student. The 

Cypriot Greek dialect is not formally taught at any level.   

During the last decade, Cyprus experienced an increasing demand for learning Russian language due to migrant 

flow from former USSR countries and the operation of Russian companies on the island. Even though other 

European languages are also present in non – formal education, their representation is low and they depend 

mainly on the personal and professional motivation of learners.  

As far as the teaching of Greek as a foreign/ second language is concerned, the Ministry of Education and Culture 

with its educational policy regarding the education of non-Cypriot pupils is aiming at their smooth integration into 

the Cyprus educational system. In response to the demands of the contemporary society and the changing social 

environment, both national and international, the Ministry of Education and Culture is promoting the 

implementation of educational measures and policies, which will help groups from different cultural identities to 

integrate themselves in a creative environment, regardless of background.   

The Department of Primary Education attempts to distribute non-Cypriot pupils evenly in the various districts, 

schools and even classrooms, so that teachers can support their linguistic and cultural needs in a more effective 

way. Multicultural education in Cyprus is supported by various measures, primarily for language support, which 

refer to the learning of Greek as a second language. 

The model that is currently being used is the mainstreaming programme, in which foreign pupils participate in the 

classrooms along with the native Greek-speaking pupils while a system of intervention within the ordinary 

timetable alongside. This means placing non-Cypriot pupils in a separate class for some hours of the week, for 

intensive learning of the Greek language and specialized support according to their needs. Furthermore, the Adult 

Education Centers offer afternoon classes for learning Greek as a second language to those interested for free. 

Turkish language courses are also offered for free to Greeks and Greek Cypriots.   

Several cultural measures that promote multicultural awareness have been undertaken by the Department of 

Primary Education. Among those is the provision of all schools with educational material, which includes books for 

the teaching of the Greek language, activity and exercise books, as well as teachers’ books with methodological 

instructions and a variety of suggestions for activities, of mainly communicative character. The Department also 

organizes in-service training seminars and conferences for teachers who teach foreign pupils as it realizes the 

need to provide teachers with the opportunity to further develop their learning and teaching approaches to all 

children.  

The development of a multicultural awareness and society through the provision of information is a feature of the 

schools today. To this scope, the Council of Ministers approved the “Policy Report of the Ministry of Education for 

Multicultural Education”. According to the recommendations of the Educational Reform Committee and within 

the framework of the creation of a democratic school that will incorporate and include all pupils, the following 

measures, that aim to the rapid and smooth induction of foreign pupils to the school system and the Cyprus 

society, are being implemented: 

ü In-service training seminars for teachers teaching Greek as a second or/and a foreign language organized 

by the Pedagogical Institute. 

ü Parallel classes for fast acquisition of the Greek language through intensive instruction. 

ü Preparation of a test that will be used by all schools, in order to rank and classify pupils to the appropriate 

level by the Centre for Educational Research and Evaluation. 
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ü Preparation of an induction guide for the new coming foreign pupils which is translated in eight 

languages, with basic information for the pupils and the parents regarding the educational system of 

Cyprus. The languages are: English, Turkish, Russian, Georgian, Bulgarian, Rumanian, Ukrainian and 

Arabic. 

ü Addition of intercultural elements to the new Curriculum and the school textbooks that will be prepared 

within the framework of the changes on the structure and the content of education. 

ü Production and creation of appropriate educational and pedagogical material, as well as the use of 

material that has been produced in Greece. 

Non-formal language education is strongly present in Cyprus. English is widely taught (both in formal and non 

formal context) and a large percentage, especially of young people, has an adequate knowledge of this language. 

The knowledge of a second language (usually French, Russian or German) is also common in Cyprus, and the 

formal language education has contributed a lot to this direction. It has to be mentioned that formal language 

education is often supported by non-formal methods, such as private lessons or teaching to small groups. 

Moreover, non-formal foreign language learning is offered for people willing to improve their language skills, to 

pass different exams for language certificates or university admission abroad.  

There are two wide target groups that are interested in learning Greek: a) those who are non Greek speakers who 

live in Cyprus (repatriated Greek Cypriots, foreign immigrants, Turkish Cypriots ) and b) those who are non Greek 

speakers who  have lived abroad (expatriated Cypriots & all others interested in Greek Language). Those target 

groups learn Greek mainly in order to get the Certificate of Attainment in Cyprus, to integrate into the Cypriot 

Greek educational system and/or because of special interest and love of Greek language and culture. 

In conclusion, the current interest in language learning in Cyprus is focused on the most popular EU languages, 

such as English, German, French, Italian and Spanish. The interest in learning the Greek language refers to Cypriot 

citizens (repatriated, expatriated & lingual minorities), migrants and foreign people with special interest. So far, 

there’s is no wide application of learning LWUTL’s (as defined within SMILE network) in Cyprus. 
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The SMILE partnership performed a research on successful language projects and initiatives providing innovative 
methods for promotion and learning of LWUTLs in situational contexts and created a database of good practices 
covering 34 countries. The selection of good practices was based on a set of implementation-related and content-
related criteria addressing the needs of the identified sectors for accommodation of LWUTLs and the current 
European and national policies in the field of language learning, and namely: 

ü Social inclusion through Language Education 

ü Labour Market inclusion through Language Education 

ü Multilingualism  

ü Less widely used and taught languages 

ü Non-traditional methodologies for language teaching and learning 

ü Methodologies for language learning in situational context 

ü Language learning for specific purposes 

ü New teaching approaches for non-traditional language learners 

ü Language products and materials for self-study purposes 

ü ICT-based language learning materials 

ü Adaptability and transferability of methodologies for various target groups 

ü Innovative teacher training methodologies 

ü Mobility for language learning 

ü Recognition of language skills acquired through non-formal and informal education 

ü Application of the Common European Framework of Reference (CEFR) 

ü Linguistic diversity and intercultural dialogue 

ü Good practices for using languages at the work place 

The performed research has the aim to create links between the worlds of education, training and work and 
identify opportunities for accommodating LWUTLs in friendly language-learning environments. The collection of 
good practices covers a wide variety of economic, educational and social sectors and provides working models for 
application of methodologies and products in practical settings. The good practices can have direct impact on a 
few groups of stakeholders:  

ü Organizations active in the field of labour markets –trade unions, employers associations, vocational 
training and education providers, prequalification providers, etc; these are oganisations which can 
become familiar with alternative language-learning methods and multilingual products for increasing 
competences, competitiveness and employment in various sectors and thus improve their expertise and 
services to people in search of better realization on the labour market. 

ü Organizations from specific economic sectors (construction, tourism, renewable energy, environment, 
etc.) – They can benefit from non-traditional methods and products for situational language learning and 
promotion in the specific context of their field of expertise and interest. This will enhance the quality of 
the offered services and the qualification of the providers. 

ü Organizations providing learning opportunities for people at risk of social exclusion (migrants, people 
with disabilities, senior citizens, etc.) – Disadvantaged people are supported in their better integration in 
the society and provided with motivation for development of qualities corresponding to the requirements 
of the labour market 
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ü Organizations providing formal and non-formal language education opportunities – schools, 

universities, language centres, adult education providers, vocational language education and training, 
wide public, etc. which are encouraged to apply the identified methodologies for situational learning of 
LWUTLs with their learners. Good practices providing such methodologies are available for all 4 
educational sectors – school education, higher education, adult education, vocational training and 
education. 

Currently, the database includes over 300 good practices from 34 countries and it is available on the project 
website www.smile-network.eu through a user-friendly search engine. The users can sort out their search 
preferences and search for good practices by criteria, target languages, sectors, country, key words, etc. Each 
practice provides information on the selected initiative, target groups and sectors concerned, objectives, 
methodology used, outcomes, benefits for the target groups, awards received as well as potential transferability 
potential.  

The collection of good practices covers 46 languages which can be clustered into the following categories: 

 

 

 

Below is a graphic representation of the separate languages included in the collection of good practices by 

categories and the number of practices available for each language:  

 

 

 

 

 

 

 

 

http://www.smile-network.eu/
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ü Less widely used and taught languages (LWUTLs): 

The major part of the database deals with LWUTLs which represent official state languages within Europe, 

excluding the five mainstream languages – English, German, French, Spanish and Italian. 

 

 

 

ü Popular languages: 

The “popular” languages are included as part of good practices promoting LWUTLs or providing specific 

transferability potential which could be beneficial to the identified sectors and target groups.    
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ü Regional and minority languages: 

Regional and minority languages (including cross-border languages), such as for example Catalan in Spain, are 

included when relevant to the project objectives (labour market and social inclusion) and the target groups’ 

needs. 

 

 

 

ü Strategic languages: 

The strategic languages cover the languages of strategic partners of the European Union or such with strategic 

importance for the social and economic development of the Union, such as for example Chinese, Russian, Arabic, 

etc. 
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The SMILE network has identified sectors, which can benefit from the application of non-traditional language-

learning approaches focused on LWUTLs, and has established channels for involving the respective stakeholders. 

Focus is put on creating opportunities for using language learning and promotion as means of enhancing 

competitiveness, employability and social inclusion in different spheres through exploring and addressing specific 

linguistic needs. 

The main sectors for implementation of LWUTLs covered during the selection process in Cyprus, among others, 

include: 

ü Tourism  

ü Migrant integration 

ü School education (pre-primary, primary, secondary)  

ü Healthcare providers 

ü Adult education (formal - non formal) 

ü Vocational Education and Training 

The Cypriot partner in the SMILE network focused its research activities on the above mentioned sectors, analyzed 

the sector demand for LWUTLs and identified effective strategies for accommodating LWUTLs in both formal and 

non-formal language education. The next project steps will be directed towards spreading innovative 

methodologies from the selected good practices among target groups’ representatives in Cyprus. This is to be 

achieved through close cooperation with relevant stakeholders from the respective sectors, national and 

transnational events promoting the network findings, workshops, links with other national and European 

networks, projects and initiatives, promotion activities, etc.  

The chosen sectors in Cyprus represent important environments for promoting opportunities, raising interest and 

motivation for language learning. They could contribute towards reducing unemployment, finding new and better 

job opportunities and increasing competitiveness. Furthermore, as there has been intense migration flows 

towards Cyprus particularly after the country joined the EU in 2004, the need for implementing effective 

measures for the integration of migrants into society has gained momentum. 

The majority of selected good practices address at the same time more than one priority areas and they can 

provide models for efficient cross-sectorial collaborations, creating a link between language education, labour 

market and social inclusion. The extracted language learning models and approaches can be applied in different 

sectors. The provided methodologies can pose as fresh ideas for improving the quality, enhancing the language 

learning in practical settings and reflecting specific needs of various sectors.  

The database provides good practices addressing the identified sectors and originating both from Cyprus and 

European countries. This is a good precondition for extracting successful models from other countries as well as 

exchange of experience between stakeholders in relevant sectors.  

Below is a description of the main sectors chosen from Cyprus for implementation of LWUTLs and the target 

groups who can benefit from the collection of good practices:  
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Tourism is a major source of income for the country, with a 12% contribution to its Gross Domestic Product. The 

climate along with quality leisure developments attracted over 2.4 million visitors to the island in 2013. Revenue 

generated from holidaymakers throughout the year exceeded €2 billion, representing an 8% increase compared to 

the previous year.  According to the World Economic Forum's 2013 Travel and Tourism Competitiveness Index, 

Cyprus’ tourism industry ranks 29th in the world in terms of overall competitiveness. In terms of Tourism 

Infrastructure, in relation to the tourism industry Cyprus ranks 1st in the world.  

The UK market continues to play a vital role in the success of Cypriot tourism, and despite a slight decrease in 

2013, accounts for almost 1 million visitors to the island. This however seems to be countered by a rising number 

from the Russian Federation, the number of which in 2014 was anticipated to exceed half a million, and in 2013 

recorded an increase of 28,3%, reaching a total of 608,576 visits. The Scandinavian countries of Norway, Finland 

and Sweden are also priority markets. 

Cyprus’ visitors come not only from countries where English or other languages are widely used but also from 

countries whose languages are Less Widely Used and Taught. For this reason, there is a necessity for the Cypriot 

educational and training system to include training programs for those languages in the non-formal language 

programs of private institutions and/or cultural organizations aiming to teach staff involved into tourism activities. 

Those who could benefit from learning LWUTLs can be: 

ü Tour guides 

ü Travel agencies and tour operators 

ü Professionals from the hospitality sector 

ü Travelers (wide public) 

ü Language providers 

ü Volunteers, retired people and unemployed 

ü Non-traditional language learners 

 

 

 

 

“Light Me Up! – Language Lessons for Abroad” has set the objective to accommodate 

5 less widely used and taught European languages in the context of travelling abroad. 

In view of the growing travel and tourism sector in the past few years, it is important 

to take consideration of Europe’s multilingual character and support people in 

communication in foreign languages through promoting to them the benefits of 

learning languages. Light Me Up! has been awarded with the EU initiative for 

innovative projects "European Language Label" in 2010. 

http://www.lightmeup.cz/en/Homepage 

http://www.lightmeup.cz/en/Homepage
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Since Cyprus entry into the European Union in 2004, the number of European migrants who arrived on the island 

has increased dramatically; of course those who moved to the island had a diverse profile as well as residency 

objective: young individuals, mostly from Bulgaria, Poland and Romania, came with the intention of working in 

Cyprus for a few years and then returning to their home countries; young families from the same countries came 

with the intention of long-term stays; and retirees, mostly from Great Britain, arrived in Cyprus as their retirement 

or winter residence. This presented an increased need for multicultural practices and second language acquisition 

support for the country’s education system. 

Multicultural education is currently being practiced in Cyprus in the form of various support measures. These 

measures can be categorized as measures for language support, which refer to the learning of Greek as a second 

language, and measures for facilitating the smooth integration of groups with different cultural identities. To 

address this need, many municipalities across the island have also established cultural centers providing a variety 

of services to migrants. It could be argued that this sector can benefit the most out of dissemination of best 

practices (methodologies and products) for language learning.  

The SMILE network has identified good practices providing successful methodologies and outcomes for language 

learning and better social integration of migrants that can be beneficial to many target groups, among which the 

following ones: 

ü Migrants students and communities 

ü Municipalities’ Cultural Centers   

ü Migrants’ organizations 

ü Organizations working for the welfare of migrants 

ü Language centers  

 

Language Learning in Action (LLA)- unit 4: in the market  

This program has been created in Esperino Gymnasium-Lyceum of Limassol, a school which is oriented for adult 
learners who want to have a school diploma. Arab-speaking pupils were enrolled in the school and this program 
was designed to help both adult learners and the pupils learn Greek in a very short time. Learning Greek would 
enable them to become active members of the Cypriot society and adapt to Cyprus culture. Furthermore, Greek 
language would help pupils follow their school activities, attend their school lessons and improve their knowledge 
in Cyprus history, culture, economy and school life. The program was awarded the European Language Label Award 
in 2012 
http://ec.europa.eu/education/language/label/label_public/index.cfm?fuseaction=project_award&award_id=8640  

http://ec.europa.eu/education/language/label/label_public/index.cfm?fuseaction=project_award&award_id=8640
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In Cyprus the five countries where most foreign pupils in primary schools come from are: Georgia, Bulgaria, 

Romania, Greece and the United Kingdom. In kindergartens the five countries where most foreign pupils come 

from are: Georgia, Greece, Romania, Bulgaria and Syria. During the academic year 2012-2013 the percentage of 

foreign students in schools was 13.4%. The Ministry of Education and Culture’s policy regarding the education of 

foreign pupils aims at their smooth integration into the Cyprus Educational System. In response to the demands of 

contemporary society and the changing social environment, the Ministry is promoting the implementation of 

differentiated educational measures and policies to assist in the smooth and effective integration of groups with 

different cultural and linguistic identities. The Department of Primary Education makes provisions so that foreign 

pupils are distributed evenly in the various districts, so that teachers can support their linguistic and cultural 

needs in a more effective way.  

The model that is currently being used in multicultural education is the mainstreaming programme, in which 

foreign pupils participate in classes along with the native Greek-speaking pupils. There is also a flexible system of 

intervention within the regular school timetable. This involves placing foreign pupils in a separate class for a 

specific number of teaching periods per week. These separate classes focus on intensive learning of Greek and 

offer specialized assistance according to the pupils’ specific needs. 

The Department of Primary Education has implemented several measures to promote multicultural education. It 

provides all schools with educational material, which includes books for the teaching of the Greek language, 

activity and exercise books, as well as teachers’ books with methodological instructions and a variety of 

suggestions for activities of mainly communicative character.  

Schools in all levels of education can be an ideal field for implementing practices on LWUTLs in order to promote 

multicultural and multilingual awareness, tolerance and respect among students from different countries and 

restrict bullying behaviors in the school environment.    

Those who could benefit from good practices on learning LWTULs can be: 

ü Language teachers 

ü Teachers and school staff 

ü Students 

ü Parents 

ü Language centers 

 

 

The general objective of the AlphaEU project is to promote the 

acquisition of multilingual awareness and language skills of pre-

schoolers in various European countries, by developing, piloting, and 

implementing digital alphabet books and alphabet-related games and 

interactive activities. http://www.alphaeu.org/  

http://www.alphaeu.org/
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A large number of foreign people who are either visiting the island for their vacations or living permanently in 

Cyprus use the hospitals and clinics across the island every year. As the Member States have implemented 

legislation which guarantees technical help to assist travelers in the case of an emergency (by calling the same 

call number 112), the demand for foreign language competence in the emergency call centers in the future 

means will rise.   

Healthcare providers could benefit from learning LWUTLs, using language material that would facilitate their face 

to face communication with patients that are not familiar with the local or English language and avoid having as 

interpreters family members such as children when discussing sensitive healthcare issues.  

In addition, medicine students seeking to undertake their specialization in many cases are forced to wait several 

years for a vacancy. Knowledge of the LWUTLs might offer them the opportunity to select for their specialization 

countries with less demand for studies rather than England or Greece. Thus, pending time for their expertise 

could be reduced significantly. 

The SMILE network has identified good practices providing models for language learning in the context of 

healthcare. They can be beneficial to: 

ü Healthcare professionals 

ü Hospitals, clinics and health centers 

ü Medicine students 

ü Foreigners visiting or living in Cyprus 

ü Language providers 

 

 

The project aims to develop modern tools for language training, which will 

enable control room operators to achieve a sufficient linguistic competence 

in a foreign language http://www.multicom112.org/ 

http://www.multicom112.org/
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Adult learning is a vital component of the European Commission's lifelong learning policy. It is essential to 

competitiveness and employability, social inclusion, active citizenship, and personal development across Europe. 

The challenge is to provide learning opportunities for all, especially disadvantaged groups who need them most. It 

comprises formal, non-formal, and informal learning for improving basics skills, obtaining new qualifications, up-

skilling, or re-skilling for employment. 

Bearing in mind that due to the economic crisis in Cyprus the unemployment has exceeded 16% of the general 

population and among young people is nearly 40%, learning LWUTLs has the potential to one’s job prospects, 

particularly in Europe.   

Those who could benefit from good practices on learning LWTULs can be: 

ü Unemployed people 

ü Adult educators 

ü Language institutions 

ü  Adult learners 

ü High and higher education students 

 

 

 

Project aimed to create a web based language learning tool according to user 

needs. The needs of 3 groups were identified: Students of higher education, 

adults & professionals. The tool uses a structure of a pyramid with 4 levels: 

Language - Need-Thematic Section - Methodological tool. The philosophy of the 

tool is that the user has a specific need to satisfy in a specific language e.g. going 

on holiday or doing business with another country or watching a documentary. 

Once this need is identified, the tool will use specific thematic sections directly 

related to the need.  http://www.sltool.eu/   

http://www.sltool.eu/
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Vocational education and training (VET) for young people and adults is an essential part of the Europe 2020 

strategy.  The current slow economic development and high unemployment in the EU have increased the need for 

policies that have a real impact in the short term. The pressure to address high unemployment, especially high 

youth unemployment, in several countries, is growing. Vocational education and training at all levels is at the core 

of Europe’s response to the economic crisis.  

VET and work-based learning are attractive options for acquiring labour market relevant qualifications closely 

matched to needs. They serve the needs of citizens, enterprises, and society by easing access to the labour market 

and providing opportunities to update individuals’ skills and competences.  

In 2002, in Copenhagen, under the Lisbon strategy and as a parallel to the Bologna process for higher education, 

ministers responsible for VET in the EU, EEA-EFTA and candidate countries, the European Commission and social 

partners agreed on priorities for VET. The core intentions were to improve lifelong learning opportunities and 

mobility between Member States in a single European labour market. Language learning is a key competence for 

the improvement of mobility in E.U.  

Nevertheless, statistical data suggest that in 2010 around 6% of learners in upper secondary VET (ISCED 3) still did 

not learn foreign languages. VET programmes can combine acquiring occupational and language skills (content 

and language integrated learning (CLIL), ‘learning through languages’) or offer some bilingual programmes or 

modules and make use of the language portfolio.  

Common European tools such as the European qualifications framework, European credit system in VET, the 

European quality assurance reference framework and Europass support mobility for learning both within national 

systems and across borders.  

The SMILE network has identified good practices providing models for language learning in the context of 

healthcare. They can be beneficial to:  

ü VET schools 

ü VET centers 

ü Unemployed people 

ü Students  

 

ECLAND project is a European partnership among 6 training organizations. 

The goal of the project is to promote cultural awareness and tolerance 

among citizens of different countries through language learning of less 

spoken and taught languages.  Gastronomy, eating habits and cooking are 

the means used for language learning. 

http://www.sommercamp.at/ecland/ECLAND/Idea.html  

http://www.sommercamp.at/ecland/ECLAND/Idea.html
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The SMILE network has identified good practices, which have developed or are developing innovative non-

traditional products and methods for promotion and learning of LWUTLs in situational contexts related to labor 

markets and social inclusion. The database represents a variety of sectors suitable for implementation LWUTLs 

where different methodologies are useful for different purposes.  

In the context of LWUTLs the key importance factor is set on the level of learnersĽ motivation as a result of 

personal characteristics and specific needs. Research suggests that motivation may influence language-learning 

outcomes more than language aptitude. In this respect LWUTLs should be brought to practical contexts and 

motivation should arise from the personal needs and benefits of learners. It is understood that in order to 

overcome the challenges of learning LWUTLs in terms of motivation, they should be put in a less formal and 

friendlier learning environment, especially if presented with informal learning opportunities and placed in a 

practical setting. Focus should be put on creating a learning-friendly environment, familiar and meaningful 

context of language materials, multi-sensory activities and language learning materials and practical, “hands-on” 

application of the learned material. 

Apart from a number of useful traditional resources developed in LWUTLs, like conversational sets, thematic 

phrase books and dictionaries, survival kits, etc., the collection of good practices under SMILE includes also more 

non-traditional methodologies for language learning and promotion which address the needs of the above-

described sectors. They can be grouped as follows:  

 

Content and Language Integrated Learning (CLIL) is a term created in 1994 by David Marsh and Anne Maljers as a 

methodology similar to but distinct from language immersion and content-based instruction. It's an approach for 

learning content through an additional language (foreign or second), thus teaching both the subject and the 

language. The idea of its proponents was to create an "umbrella term" which encompasses different forms of 

using language as the medium of instruction. 

Research on language immersion based on methodological principles forms the  basis of CLIL. This kind of 

approach has been identified as very important by the European Commission because: "It can provide effective 

opportunities for pupils to use their new language skills now, rather than learn them now for use later. It opens 

doors on languages for a broader range of learners, nurturing self-confidence in young learners and those who 

have not responded well to formal language instruction in general education. It provides exposure to the language 

without requiring extra time in the curriculum, which can be of particular interest in vocational settings." The 

European Commission has therefore decided to promote the training of teachers to "enhancing the language 

competences in general, in order to promote the teaching of non-linguistic subjects in foreign languages". 

Motivating secondary school students to learn languages through their music. 

 PopuLLar is a European Union, funded, innovative, education project designed to 

harness music, the primary social interest of secondary school students, into their 

language learning. Utilizing music into their educational practice will motivate and 

engage the students in an area that is an important part of their lives.  

http://www.popullar.eu/index.html

http://www.popullar.eu/index.html
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Blended learning is a method of learning–which combines classroom and online education, an education program 

in which a student learns at least in part through delivery of content and instruction via digital and online media 

with some element of student control over time, place, path, or pace. Face-to-face classroom methods are 

combined with computer-mediated activities.  

Blended Learning can generally be classified into six models: 

¶ Face to face driver – where the teacher drives the instruction and augments with digital tools. 

¶ Rotation – students cycle through a schedule of independent online study and face-to-face classroom 

time. 

¶ Flex – Most of the curriculum is delivered via a digital platform and teachers are available for face-to-face 

consultation and support. 

¶ Labs – All of the curriculum is delivered via a digital platform but in a consistent physical location. 

Students usually take traditional classes in this model as well. 

¶ Self-Blend – Students choose to augment their traditional learning with online course work. 

¶ Online Driver – All curriculum and teaching is delivered via a digital platform and face-to-face meetings 

are scheduled or made available if necessary. 

Blended learning has a strong dependence on the technical resources with which the blended learning experience 

is delivered—these tools need to be reliable, easy to use, and up to date in order for the use of the Internet to 

have a meaningful impact on the learning experience.  

Incorporating the "asynchronous Internet communication technology" into language courses serves to facilitate a 

simultaneous independent and collaborative learning experience. The use of information and communication 

technologies has been found to improve access to as well as student attitudes towards learning.   

An innovative, web-based programme of multilingual materials 

designed to teach how languages work. Researched and trialed 

in fourteen schools, it uses examples from nine European 

languages, Mandarin and Japanese. The aim of The Languages 

Bridge is to equip teachers and children with a toolkit of 

language and communication skills through teaching a core of 

knowledge about language structure in a coherent programme 

of activities for children aged 7 to 14. 

http://www.ilrc.org.uk/languagesbridge/  

http://www.ilrc.org.uk/languagesbridge/
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The way that people of all ages can learn together and from each other is what we refer as intergenerational 

language learning (IGLL). IGLL is an important part of Lifelong Learning, where the generations work together to 

gain skills, values and knowledge. Beyond the transfer of knowledge, IGLL fosters reciprocal learning relationships 

between different generations and helps to develop social capital and social cohesion in our ageing societies. IGLL 

is one way of addressing the significant demographic change we are experiencing across Europe and is as a way of 

enhancing intergenerational solidarity through intergenerational practice (IP) and involvement of family members 

(parents, grandparents).   

Learning within different generations (not only among the oldest and the youngest), it’s one of the most ancient 

models of learning – especially valuable before the invention of writing, more than never needed in the current 

digital society. The Europe 2020 Strategy exhorts us to become greener and cleverer. No doubt about the need to 

become greener, for the sake of the planet. However the need to become more solidary, it’s equally urgent, for 

the sake of humankind. Considering speed ageing of populations, we will become a clever society if we really 

invest on create solid links between generations. An intelligent society will be able to harness the potential of all 

people, regardless of age.  

Parents or/and grandparents can play a vital role in children’s language learning when participating actively in the 

learning procedure. If they have knowledge of the child’s new language they can be helpful by transferring this 

knowledge to their child/grandchild. In case they are not proficient users they themselves can benefit from the 

same language courses. Implementing IGLL methodologies in teaching LWUTLs can have positive 

multigenerational impact.   

 

 

 

“Languages from the Cradle” is a direct response to the need for European 

citizens to learn other European languages. The starting point of the project is 

the recognition that the best way to learn or be introduced to a new language is 

in the home. The project will inspire and motivate young children and families to 

realize and appreciate the beauty of other European languages and the rich 

culture they represent. http://www.mosaicartsound.com/#!__lullabies  

 

http://www.mosaicartsound.com/#!__lullabies
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The performed analysis on key documents dealing with current European policies and strategies in the field of 

language learning and promotion reveals that EU’s priorities for the coming years are set on implementing 

legislative and practical measures for increasing employment, productivity and social cohesion within all Member 

States. In this respect, efforts should be put towards meeting the requirements of the labor market by making 

language learning more learner-focused, practically oriented and more applicable in professional contexts. The 

demand and offer of language skills should therefore focus on employment-related language learning taking into 

consideration the fact that employers need language competences not only in mainstream languages (such as 

English, German, Spanish, etc.), but also in less widely taught languages needed for niche markets. Importance is 

placed also on language learning of various disadvantaged groups in order to support their better social inclusion 

and future professional development. 

The SMILE network adopted a definition of the term “less widely used and taught languages” (LWUTLs) and 

focused its work on identifying successful models and approaches for promotion and learning of those languages 

in practical settings. The definition distinguishes three groups of languages relevant for achieving the network 

goals for reinforcing labour market and social inclusion, and namely – official LWUTLs, regional and minority 

languages, and languages of strategic partners of the EU. The mainstream languages (English, German, French, 

Spanish and Italian) are included given that they provide an added value and certain transferability potential. 

The discussed Cypriot national policies and practices in terms of language learning suggest that language policy in 

Cyprus is influenced by the general educational policies and priorities as well as by social aims such as cohesion, 

inclusion, tolerance and solidarity. The language offer in both formal and non-formal language education in 

Cyprus puts the focus on the popular EU languages English, French and German. Even though rarer languages are 

also present in the educational system, their representation is low and dependant mainly on the personal and 

professional motivation of learners. 

The performed analysis on European and national language policies was used as a basis for the selection of good 

practices providing opportunities for accommodation of LWUTLs in friendly language-learning environments and 

supporting labour market and social inclusion. The developed collection of good practices provides successful and 

innovative methods for promotion and learning of LWUTLs in situational contexts to non-traditional language 

learners (disadvantaged people, unemployed or people searching for prequalification, sectorial organisations, VET 

providers, etc.). So far the database includes more than 300 good practices from 34 countries focused on 46 

languages.  

The Cypriot partner in the SMILE network has identified six main sectors, which can benefit from the 

accommodation of LWUTLs in Cyprus tourism, migrant integration, school education, healthcare, adult education 

and vocational education and training. These sectors form an important environment for promoting opportunities 

and raising motivation for language learning in terms of supporting economic growth and better social cohesion. 

The tourism sector in particular is a favourable environment for accommodation of LWUTLs; upgraded language 

competences are seen as a key factor for boosting the competitiveness and attractiveness of the market. Various 

groups of stakeholders can benefit from the selected good practices, including tour guides, travel agencies, 

hospitality sector staff, volunteers, unemployed, VET and language providers, etc. 

Effective language outcomes focused on LWUTLs are also important for the integration of migrants and supporting 

the work of migrant organisations. The good practices from this sector can be useful for migrants, organisations 

working for the integration of migrants, language providers, volunteers, etc. 
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Schools in all levels of education can be an ideal field for implementing practices on LWUTLs in order to 

promote multicultural and multilingual awareness, tolerance and respect among students from different countries 

and restrict bullying behaviors in the school environment.    

Healthcare providers could benefit from learning LWUTLs and improve their communication with patients that are 

not familiar with the local or English language. Moreover, medicine students seeking to undertake their 

specialization could benefit by the knowledge of the LWUTLs and select for their specialization countries with less 

demand for studies rather than England or Greece, thus, reducing significantly pending time for their expertise.   

Adult education offers a good environment for promotion of LWUTLs because it can take advantage of the 

personal motivation and characteristics of its target group and bring language learning to a learner-focused 

setting addressing specific needs. Thus language materials can be successfully piloted and applied with a wide 

variety of beneficiaries pursuing personal or professional development. 

Vocational education and training (VET) is an important context for accommodation of LWUTLs since it can 

address the needs of the labour market in terms of language competences and contribute to the free movement 

of qualified workers within the European Union. Further steps, however, have to be undertaken in order to 

overcome the mismatch between labour force skills and labour market needs. The SMILE good practices can be 

beneficial, among others, to representatives of VET schools and centres, employers’ organisations, professional 

alliances, international companies, etc. 

The collection of good practices under SMILE provides a number of out-of-the-box methodologies for language 

learning and promotion, which address the needs of the identified sectors. Among others, successful methods 

focused on LWUTLs include CLIL, Blended Learning and Intergenerational Learning. They are applicable to various 

sectors and language-learning settings (both formal and non-formal) and can be adapted to address real needs of 

different types of target groups and learners.    

The collected good practices provide not only ready-to-use language products, but more importantly, creative 

models, ideas and approaches towards the LWUTLs, which can be transferred, to further languages and different 

contexts. In order to overcome the challenges of learning LWUTLs the key importance factor should be set on the 

level of motivation of learners and their importance for the linguistic, cultural and socio-economic life of Europe. 

More efforts should be put in promoting the significance of those languages for competiveness, market realization 

and social inclusion and the direct benefits they offer to learners in practical contexts.  

In this context, providing the opportunity to directly interested learners / individuals (migrants, children of mixed 

linguistic background marriages, etc) or indirectly interested learners (individuals that choose to learn a less 

widely used and taught language) can be a way to maintain the language/s itself and the culture behind it, 

throughout time. Promoting LWUTLs in EU Level and each country at any extent possible in National level can only 

have positive and effective aspects in a variety of sectors, such as: migrant integration, business and trade, 

tourism, education (adult & youth), vocational education & training and various others. 
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ü EUROPE 2020, http://ec.europa.eu/europe2020/index_en.htm 

ü COUNCIL OF EUROPE, Council conclusions of 12 May 2009 on a strategic framework for European cooperation in 

education and training (‘ET 2020’) [2009/C 119/02],  

http://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:52009XG0528(01) 

ü ERASMUS+ Programme, https://eacea.ec.europa.eu/erasmus-plus_en 

ü COMMISSION STAFF WORKING DOCUMENT, Language competences for employability, mobility and growth; 

Rethinking Education: Investing in skills for better socio-economic outcomes (20.11.2012, SWD(2012) 372 final), 

http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52012SC0372&from=EN 

ü Providing multilingual communication skills for the labour market, Report from the thematic working group 

“Languages for Jobs”, ‘ET 2020’,  

http://ec.europa.eu/languages/policy/strategic-framework/documents/languages-for-jobs-report_en.pdf  

ü European Commission Language Policy, http://ec.europa.eu/languages/policy/learning-languages/evidence-

based-policy_el.htm  

ü European Bureau for Lesser-Used Languages (EBLUL), http://eblul.eurolang.net/  

ü Mercator Centre, http://www.mercator-research.eu/home/  

ü European Charter for Regional or Minority Languages, 

http://conventions.coe.int/Treaty/en/Treaties/Html/148.htm  

ü A New Framework Strategy for Multilingualism,  

http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=COM:2005:0596:FIN:EN:PDF  

ü Language Rich Europe, Multilingualism for stable and prosperous societies,  

http://www.language-rich.eu/home/welcome.html  

ü Ministry of Education and Culture of Cyprus, Annual Report 2013 

http://www.moec.gov.cy/en/annual_reports/annual_report_2013_en.pdf  

ü CEDEFOP, Trends in VET policy 2010-2012  

http://www.cedefop.europa.eu/en/publications-and-resources/publications/6116 

ü Cyprus Tourism Organisation, Annual Report 2013 

http://media.visitcyprus.com/media/b2b_gr/CTOAnnualReports/Annual_Report_2013.pdf  

ü CEDEFOP, Cyprus European inventory on NQF 2014 

http://www.cedefop.europa.eu/en/publications-and-resources/country-reports/cyprus-european-inventory-nqf-
2014  
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